
To: Illinois Wesleyan University Faculty 
From: Members of the Writing Study Group 
Date: September 27, 2007 
Re: Final Report of the Writing Study Group 
 
Dear Colleagues, 
 
The Writing Study Group was charged with “moving IWU toward a more focused, 
fundable vision for how we can improve student writing and critical thinking skills 
over the full period of undergraduate study.”  Below is an overview of our activities 
in fulfilling our charge. 
 
During the summer, we spent considerable time researching writing programs in 
general and studying specific programs at a variety of institutions.  In our work, we 
identified a number of characteristics already in place at IWU as well as some that 
are lacking in our current environment.  The characteristics fall into five categories: 
Curriculum, Administrative Structure, Faculty Development, Student Support and 
Assessment.  We studied numerous writing programs across the country and 
focused on selected programs that were award-winning and/or recommended by 
Dr. Joel Haefner, current Director of the Writing Center. 
 
We spoke with Gretchen Moon, Director of the Writing Program at Willamette 
University and Carol Rutz, Director of the Writing Program at Carleton College via 
conference call.  We selected Willamette because of the well-articulated description 
of their program on their website and their clear dedication to the concept of writing 
as a valued and important element of the Willamette curriculum.  We selected 
award-winning Carleton College based on the stellar reputation of its writing 
program, especially its portfolio requirement.  Our conversations were based 
around five categories and structured by a list of individualized questions developed 
for each consultation:  
 

• Curricular Issues 
• Administrative Structure 
• Faculty Development; Faculty and Student Incentives 
• Student Support 
• Assessment 

 
The information gleaned from the calls was invaluable; it contextualized information 
from the programs’ websites and also helped us identify missing elements from our 
own environment. 
 
We also spoke with several individuals on and off campus with key information.  
Professor Wes Chapman gave us information about the effort to reform the General 
Education program in the early nineties, and Professor Larry Stout, chair of the 
Academic Standards committee, provided information about the most recent effort 
to implement a portfolio assessment.  Cheryl Ball, Illinois State University, met with 
us and provided insight on the process behind and the criteria for the Conference 
on College Composition and Communication Certificate of Excellence designation, a 



long-term goal of the proposed IWU Writing Program.  Two members of the Study 
Group met with Dr. Greg Columb, Director of the Writing Program at the University 
of Virginia and noted expert in the field of writing instruction to gather information 
about starting points for our group.  One of our members spoke with Cathy Crosby-
Currie, Associate Dean at St. Lawrence University, where the incentives for 
teaching in the Writing Program looked attractive.  
 
We reviewed a number of internal historical and current documents, including the 
recent report on the Teagle Writing Assessment, the numerous reports on Gateway, 
General Education Program reports, Academic Standards’ portfolio proposal, the 
documentation from the General Education reform in the early nineties, and 
requirements for Gateway and writing-intensive courses from the General Education 
Handbook.   
 
Part of our charge also called for us to collaborate with the Associate Dean of 
Faculty and other groups on campus.  We have met with the Associate Dean, and 
he asked for our advice and counsel on the current Mellon grant in progress, which 
we gladly provided.  Members of the Strategic Curricular Review Task Force have 
shared information across both groups to keep all informed of the progress of each 
group.   
 
We identified a number of recommendations which we have presented to the 
President, the Provost, the Associate Dean, the chairs of major committees, as well 
as some Department Chairs and School directors.  We are in the process of meeting 
with other departments and divisions, and we also plan on holding an open forum in 
October.  We have received several good suggestions, which we have incorporated 
in our recommendations.   Our full written report follows. 
 
The Writing Study Group has benefited from the work of many, many earlier task 
forces, study groups, review committees, subcommittees and individual efforts to 
improve writing at IWU.  We feel very strongly that our recommendations will 
benefit students and faculty through improvements not only in the Writing Program, 
but also in the curriculum as a whole.  The value of an IWU education will be 
enhanced in important ways.  We believe that we are now extremely well-
positioned to advance in substantive ways the work of all of those efforts.  Our 
proposal provides the administration with a clear directive for the upcoming capital 
campaign. 
 
We look forward to discussing our thoughts further with the campus community. 
 
Respectfully, 
 
Stephanie Davis-Kahl, Ames Library, Co-Convenor 
Zahia Drici, Director of the General Education Program/Math, Co-Convenor 
Joel Haefner, Director of the Writing Center/Computer Science 
Sobeira Latorre, Hispanic Studies 
Kathleen O’Gorman, English 
Kelly Petrowski, Student Senate President 
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IWU Writing Program: A Proposal                                                                                  November 27, 2007 

Existing “Writing Program” Proposed Change Rationale 

Curriculum   
Gateway Colloquium (required in 
first year) 
Two writing-intensive courses (one 
must be in major) 

One writing-intensive course must be 
taken by end of sophomore year; 
 
Enrollment in writing-intensive 
courses will be limited to twelve; 
 
Articulated plan for students who  
struggle with writing, such as  
International Students and/or those  
who fail Gateway.   

Students report that the uneven 
distribution across the curriculum 
after their Gateway means that some 
never have a writing-intensive class 
until senior year.  Assessment data 
support the students’ sense that the 
effect of this is negative.  

Administrative Structure   
Director of Writing Center working 
in part-time capacity 
 
 
 

Full-time Director of Writing Program 
in a tenurable position with 
departmental affiliation; 
 
 
 
 
Full-time Director of Writing Center 
 
 
 
 
Staff support 
 
 
 
 
Writing Advisory Committee 
 
 
 
 
 

In our research, we have found that 
successful writing programs have full-
time administrators to provide the 
necessary leadership, supervision, 
and coordination.  Tenure will 
strengthen this position.   
 
Giving the Director of the Writing 
Center full-time status will ensure the 
quality and functioning of the Center 
and the tutors. 
 
An Office Coordinator/Administrative 
Assistant would be needed to 
administer assessment, faculty 
development, and faculty incentives.  
 
This group would ensure the 
representation of faculty and students 
in developing, sustaining, and 
enhancing the program. 
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Faculty Development   
Sporadic offering of “Teaching 
Gateway” workshops, other 
occasional workshops related to 
writing; 
 
Competitive curriculum 
development grants; 
 
Modest stipends for faculty to 
attend workshops and retreats. 

Regularly scheduled and fully 
coordinated workshops and retreats 
addressing writing pedagogy, 
standards, etc.; 
 
Additional funds specifically allocated 
for programs to support writing 
across the curriculum (grants to 
develop writing-intensive courses; 
travel funds to enable faculty to 
attend conferences focused on writing 
pedagogy; stipends for faculty 
attending on-campus workshops and 
retreats); 
 
Major initiative (see appendix) to 
establish a “culture of writing” that 
will lead to the effective teaching and 
delivery of writing courses on 
campus. 

Many faculty express serious 
reservations about teaching writing-
intensive courses without proper and 
ongoing development; 
 
We found that successful writing-
across-the-curriculum programs have 
a well-funded structure in place to 
support faculty in all aspects of 
teaching writing; 
 
 
 
 
 
For over a decade, IWU has 
acknowledged the importance of 
writing across the curriculum.  
Assessment data indicate, however, 
that writing remains a serious 
problem for our students.  In 
addition, staffing of Gateway and 
writing-intensive courses is also an 
on-going challenge.  To address these 
issues, we propose establishing an 
effective infrastructure with adequate 
resources and commitment.  Central 
to that initiative is the recognition 
that teaching Gateway is an essential 
contribution to the Writing Program. 
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Student Support   
Limited awards offered by English 
Department for writing excellence 
 
 
 
Some opportunities for students to 
present their writing (John Wesley 
Powell Conference, undergraduate 
journals, etc.) 
 
 
 
 
Writing Center 
 
 
 
 
 
 
 
 
 
 
The Ames Library 
 
 
 
 
 
 
 
 
Language Resource Center (LRC) 
Tutors 

Create a “Writing Scholars” 
scholarship and awards program to 
reward excellent student writing 
across departments and schools. 
 
Increase these opportunities so 
student writing can be showcased and 
in some cases, archived. 
 
 
 
 
 
Add writing-intensive, course-based 
tutors for more sustained involvement 
with individual writing-intensive 
classes;  
 
 
 
Develop series of regularly scheduled 
and coordinated workshops for writing 
tutors to enhance their skills. 
  
Work actively with the Writing Center 
to develop training in research skills 
for writing tutors; 
 
Develop a flexible and course-
integrated information literacy plan in 
support of the writing-across-the-
curriculum program. 
 
Provide adequate training for tutors 
and technical support for LRC staff. 

Financially supporting students who 
excel in writing communicates the 
value of the intellectual contributions 
such students bring to our campus. 
 
The program directors with whom we 
spoke specifically mentioned 
showcasing student work as a way to 
demonstrate the value of writing on 
campus and to give students a public 
outlet for sharing their work with 
peers, faculty and parents. 
 
In our work, we have found that 
involving students at every level 
possible will help establish and 
sustain a “culture of writing” on 
campus and provides additional 
support for both faculty and students. 
 
 
 
 
 
Interaction with librarians and library 
materials is critical to developing 
strong evaluation skills. 
 
 
 
 
 
 
Tutors currently receive no training. 
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Assessment   

Data collection and assessment 
often divorced from 
implementation of changes to 
address identified problems; 
 
Lack of clear, consistent standards 
for good writing at all levels; 
 
Articulated goals and criteria for 
Gateway and writing-intensive 
courses. 

Develop a plan for assessing both the 
writing program and the students’ 
work; 
 
 
Develop clear goals for student 
writing; 
 
Create a writing rubric for the 
purpose of program assessment; 
 
Develop a writing manual available to 
faculty and students. 
 

Assessment is an integral part of any 
successful writing-across-the-
curriculum program.  We must create 
a mechanism, such as a portfolio 
assessment program, for connecting 
assessment data with program 
changes.  In addition, we must put in 
place a system that better addresses 
students’ individual needs.  
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Appendix 
 
We believe that our current requirement—a Gateway Colloquium in combination with two writing-intensive courses—
offers a reasonable foundation for a successful writing-across-the-curriculum program, but a foundation that needs to be 
strengthened in a variety of ways.  The courses need to be taught well, with writing fully integrated into the course 
design and feedback given to students regularly; writing-intensive courses need to be sequenced and distributed across 
all levels and disciplines. 
 
The initiative we have designed will create a “culture of writing” and address the challenges we currently face in our 
writing program, primarily the following: inadequate progress in student writing after the first year*; insufficient support 
for faculty development; difficulty motivating students and faculty; and problems staffing the Gateway Colloquium.  Our 
initiative embodies the strategies of the Teaching and Learning Goal of the Strategic Plan: 
 

• Strategy A: Strategic Planning for the Curriculum. 
• Strategy B: Enhancing Support for Student Learning. 
• Strategy C: Strengthening Teaching. 
• Strategy D: Supporting Scholarly and Artistic Achievement.  
• Strategy E: Improving the Writing Program. 
• Strategy F: Addressing Faculty Time Pressures. 

 
Our proposal is student-centered and creates a healthy learning environment. 
 
Proposed Initiative 
 
To make the revitalized program work and to develop a faculty enthusiastically committed to the teaching of writing at all 
levels requires a tremendous dedication of faculty time and energy on an on-going basis.  That is time and energy taken 
away from other areas of faculty responsibility: one’s own scholarly/artistic endeavors; development and refinement of 
courses in the major; committee work, etc.  To acknowledge that reality and to compensate for it, we propose that IWU 
implement the following program for faculty who commit to an intensive involvement with the teaching of writing as 
detailed below.   
 
For an individual faculty member 
 
The Commitment: 
 
Faculty members may participate at different levels of intensity over a six-year period, which opens the program to all.  
Faculty can either commit to a concentrated three-year schedule or have more flexibility in delivering their writing-
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intensive courses over a six-year period of time1.  Tenure-line faculty can either take course releases as accumulated 
within that time or combine the releases for a semester-long leave.  
 
To earn one course release, the following must be completed:  

 One Gateway2
; 

 Two writing-intensive courses, at least one of which must be general education 
 Participation in workshops/retreats;  
 Assessment, as indicated below. 

 
Service on the Writing Advisory Committee or other service related to the Writing Program could substitute for 
workshops/retreats above. 
 

 Abide by the guidelines set forth as goals and criteria for Gateway/writing-intensive courses agreed upon by the 
faculty and set forth in the General Education Handbook; 

 Attend a minimum of 2 scheduled norming sessions/workshops per year and provide samples of student work as 

requested3; 

 Attend University-sponsored sessions on pedagogy at least once a year3; 

 Attend a minimum of two 1- to 2-day Writing Program retreats over the course of the six-year commitment3; 
 Participate fully in assessment activities. 
 
1 Faculty members wishing to participate in this program should develop a plan in consultation with department   
chairs/school directors to facilitate scheduling. 
2 The rationale for teaching Gateway and writing-intensive courses is to create a core faculty familiar with all aspects 
of the Writing Program in addition to providing continuity in the delivery of the Program.  Faculty would also develop 
experience working with all levels of student writing.   
3 All norming sessions/workshop, sessions on pedagogy and retreats are open to all faculty, of course, but are 
required as specified for those faculty identifying themselves as writing program faculty. 
 

The Incentives: 
 The carry-over effect of pedagogical innovation in classes not designated writing-intensive; 
 Access to additional faculty development funds dedicated to the Writing Program (for example, new course 

development or conversion of existing courses to writing intensive); 
 Ability to bank courses towards course releases or a semester-long leave upon completion of the agreed-upon 

commitment;  
 Additional funds available to program faculty to attend professional conferences dedicated to writing pedagogy; 
 Stipends for participation in workshops or retreats that are full-day or longer. 
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For Students 
 
The Commitment: 

 Full participation in writing-intensive courses; 
 Take full advantage of resources such as the Library, the Writing Center, the Language Resource Center, etc.; 
 Participate in assessment initiatives. 

 
The Incentives: 

 Experience the intrinsic value of more refined and subtle writing and critical thinking in any and every discipline; 
 Develop strong skills and habits of mind that embody the best of a liberal arts education; 
 Develop an appreciation for the value of writing; 
 Establish connections with peers through mentoring, peer evaluation and sharing of ideas; 
 Improve academic preparation for graduate school and professional life; 
 Increase appreciation for the educational experience at IWU; 
 Opportunity for scholarships based on excellence in writing; 
 Additional avenue for community involvement focused on writing as part of service learning 

opportunities/internships; 
 Showcase work in on-campus and/or off-campus venues similar to the John Wesley Powell Conference; 
 Publish in on-campus and/or off-campus journals and newspapers. 
 

For the University 
 
The Commitment: 

 Phase in the resources necessary to implement a fully functioning Writing Program;  
 Staff the Writing Program with the following full-time positions: 

o Director of the Writing Program; 
o Director of the Writing Center; 
o Office Coordinator/Administrative Assistant. 

 Support faculty through the following: 
o Offer and fund a retreat for faculty on the teaching of writing at least once a year; 
o Offer and fund additional workshops throughout the year; 
o Dedicate additional faculty development funds to the teaching of writing. 

 Develop a course release system for the Writing Program.  
 
The Incentives: 

 A vibrant “culture of writing” on IWU’s campus; 
 Additional avenue for students’ community involvement focused on writing as part of service learning opportunities 

offered throughout campus; 
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 Solve the perennial problem of staffing the Gateway Colloquia in the best of ways: through the self-selection of an 
enthusiastic group of faculty willing to devote considerable time and energy to advancing the teaching of writing; 

 Improved academic preparation of students for graduate school and professional life; 
 Increase in student appreciation for their educational experience at IWU; 
 Increase in alumni giving to the university; 
 Raise profile of university; 
 Receive Writing Program Certificate of Excellence from the Conference on College Composition and Communication 

to acknowledge and validate our collective efforts. 
 
Multi-Phase Plan for Implementing the IWU Writing Program 
 
The goal of the phase-in plan is to have a well-prepared group of faculty ready to participate in the Writing Program.  We 
acknowledge that several of the recommendations below require a high level of funding, but we firmly believe that others 
can begin immediately to lay the foundation and to demonstrate the University’s commitment to the development of a 
comprehensive Writing Program at Illinois Wesleyan University.  We assume that would include, for example, gradual 
introduction of additional course releases.  We trust that full funding for the program would be in place in a timely 
manner.   
 
Phase ONE:  

o Provost in consultation with CUPP and appropriate constituencies creates position and begin search for Director of 
the Writing Program; 

o Provost and Associate Dean begin conversations with Department Chairs, School Directors and Program Directors 
about Writing Program implementation; 

o Divisional/professional school conversations about potential participation in Writing Program; 
o Convene Writing Program Implementation Committee (faculty, appropriate staff, administration and students) to 

oversee Phase-in Plan and to ensure adequate course offering and faculty participation by Year Three; 
o Convert Director of Writing Center to full-time; 
o Incorporate more writing tutors into course-based tutoring program; 
o Faculty development in the teaching of writing: continue existing Gateway workshops for new faculty, plus one 

workshop per semester coordinated with a summer writing retreat; 
o Curriculum Council motion taken to Faculty to support end of sophomore year writing requirement; 
o Changes incorporated into the General Education Handbook and University Catalog; 
o Charge CC to consider Writing Program Advisory Committee; 
o Supplemental funds provided to FDC for development of writing-intensive courses; 
o Charge Development Office with identifying sources to fund the Writing Program, including writing scholarships 

and awards program; 
o Hire and train support staff. 
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Phase TWO:  
o Continue conversations among Department Chairs, School Directors and Program Directors, Divisions and Schools, 

etc. with the focus on identifying specific commitments to offer Gateways and writing-intensive courses as well as 
specific departmental/school needs and challenges; 

o Faculty identified to participate in Writing Program; 
o Systematic development for faculty: two workshops and one retreat;  
o Establish clear writing standards for students and assessment for the Writing Program building on previous work 

by IWU faculty; 
o Continue to develop writing-intensive courses through supplemental funds provided to FDC; 
o Catalog and General Education changes implemented for incoming students; 
o Continue to strengthen course-based writing tutor program; 
o Director of Writing Program works closely with the Writing Center Director, library faculty, Language Resource 

Center and other appropriate constituencies to align services with program goals; 
o Funds available for faculty to attend conferences dedicated to writing pedagogy; 
o Develop plan for students who struggle with writing or who fail Gateway; 
o Create Writing Scholars scholarship and awards program. 

 
Phase THREE:  

o Fully prepared program faculty participate in Writing Program; 
o Continue faculty development; 
o Begin accumulation towards course releases; 
o Begin implementation of assessment program; 
o Award students for writing scholarships and awards; 
o Program continues to grow and flourish. 

 
Phase FOUR: 

o Apply for Certificate of Excellence from the Conference on College Composition and Communication. 
 
Respectfully submitted by the Writing Study Group: 
Stephanie Davis-Kahl, Ames Library, Co-Convenor 
Zahia Drici, Mathematics/Director of the General Education Program, Co-Convenor 
Joel Haefner, Director of the Writing Center/Computer Science 
Sobeira Latorre, Hispanic Studies 
Kathleen O’Gorman, English 
Kelly Petrowski, Student Senate President 
 
*See “Documents Related to Assessment of Student Writing” on the Institutional Research and Assessment website 
(http://www2.iwu.edu:82/instres/assessment/writing.shtml). 


